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HEE - 8L ~ $REEEFIA DR LSRR g 3 - EEREI IR A T ERASHEN
DB s B A SE R A JTESERGBEAYRE K (OECD, 2021) » 1l RIBZEFE (LAUTE
BEWEE ) R ATERBENESE IR HEGHE NESF BRI ER R T
TR BEARR K EHRGE  EE TR TR BTG R ORAIAE » e E R
B T /E 5L (OECD, 2023 ) - T HATH BB ISR IRIBEE R iae e e e e
FEEFEEEE T a4 A A ATTHVEIERGE » M B4R - R
FEFEFEZ UK - W R TR EE - ARt e fiia B (Firth, 2020) -

WHIFTE - PEHERE IS - EEA N SRR A T (HERHEE
HIEHE » BUFAR S (G B 72 SR 48 S B2 AR JTRY AT (Firth, 2020 ) - FHAEESESS I
DB R ECRHRH B SERGREAVEM L - Rl By s R HEET (LU N AR S 2 ) B IrirHE
REFIAIEREL IS PRERY - FIRFEZEE AR E 774 (OECD, 2021) » fH4h » FOS#ETE
SRS TER 13 0 ~ AT AR - BUES RSN HEME - B RS
BTfHSE A - E R EERE R AR E S B IFI AR (Smith & Husband, 2024 ) -

Tt B PR R S BT E - 25BN Z R SRR S MR AR E - HEE
o BB A Y2 % (OECD, 2021; Smith & Husband, 2024 ) - #fEZAH i i fik i B
S—TE  BrERERMBE AT EE - HEOEGFEH R4S, (Organisation for
Economic Co-operation and Development, OECD ) F&E 38~ » S B R B P ER S G2
BTN R HIRTE R AR - EREFTER - S5 ~ TR - 8 ~ &) - Bl - SERIRDBEON SRS
AR SRR S BETHHIS R #5000 (OECD, 2021; Blackmore et al., 2024 ) » FJB#HE
ZETs B ] DI S B PR IR S Bk R, (Seeliger & Hakansson Lindqvist, 2023 ) -

HETEREE A S EE T E AR ST (DUTEREGS ) - BlawA 15 Bf 94
R SRIE 27T HAERE < RS BEIRAVHSAE LD Fmil Bt EA A& A& R E = A RHE -
FEnl R s BnE B RO MYFLEEERE (OECD, 2021) » I &y RERENM: - AptE
PEUESE - (EEETBIEE T EREARLNEENENT » BiERIFEEINZIR (GBS - B
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( Self-Determination Theory, SDT ) Eeft& (b ( Social Cognitive Theory, SCT ) HYERELHI]
EHEG I e
— s BERTEIE R HENIBEER R,

SDT Zir i afamVENEE R 2 —  ERtUE R e R S AT AR T IEry n] 5e
FmAsfE (Ryan & Deci, 2000 ) - SDT &% 7y oy EH FEhf% (autonomous motivation ) ~ FZl[Efid
( controlled motivation ) FIfEENH (amotivation ) - [ F B EFS(ERER S 20 EmHYESEM: » DL
J EEAE A H RS EE — BB 20 © EHE s n 2 (ERS EZ 2B ] - oK1
YEEZRET - SRR ETE S E A A OHVEIE SRR - 12 Ry TR MESS R - A0
LOBHE ~ L E A B E PP SRS L2 © B R0 = BT BETHTEN T - TRRNE: = 5
B~ EVE B A RETHI A E (Klein, 2019) -

B FEMRIE RS2 - B E AR S HE TIEAE - TIFBE - TIRRRAIR
FEopfEdh > JEEEFEESEL (sense of control ) F1H F & (sense of independence ) HYJfi/E °
SDT 385y » By T EBIPERIRU B £ RS BEIVAEEE - BEIEA AR - & - f
TR RE AR AR S AR - DU RE AR AVSE R (Chen, 2017 ) - AHEHY » $2E01E)
Rt ZE RS B IE TR S ARV E SR R - BE T BETRER - — (SRS 2 R R
TARHIPREETE: - FrEIVTRE M - S B ESERCR I A E P B BT EL « R
T B HA B S AR E I - BB LRI RN R MR R E R A S - 2
A EZEE TIFRVEZR N (Rice et al., 2025) « AHERHF R RELR b w2 Eh A
BRI ZETAEELE . B EEIEEEIRAEED - A SRS R SR 5 BoUEE Rl (Fernet
etal., 2008 ) -
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Antera (2019) f5HHEENHVEZERE B EAIE - RAE - REEAEEE - BB AT
B EAERR - [FIR AR R R AR - ZENEERE RS - BABSHIRE T
VEE 1 (learning community ) =4 » 05 [HEEEE (communities of practice, CoP )
HIEURE - RFAETHY BEERE )3 It i e AL RFAVEIET (trajectory into a community ) » [FE
A EZETE A RYREEIERS (Lave & Wenger, 1991) ©

IO » (BRSNS R R AT - Hor L RS BLEAER RS RS B AERE - (L EF S BLRIEE R
fii— & TS BB — 4SS - ZETE S SBHET - DURSBIRYZE » B RN BHY
T A BT R UIAERR - ERRE AR SETE A JEE - A E R LB B g (Wenger,
1999) » (Kt » ZHETE 7y AYZRIEIBEREIE] » i f—TH E PRERAE - SRR B AT E 2L
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BB B ARG - IR B EETH AT E RS PTIR THVES (Antera, 2022) o

MRS EENN S AN EPTERERES) > WAS IS BTE RG> RN TR
TEETERIBEERIRHTERE - BRIL AN » B T B ELBZEARRARYRL H » RO BETMEZRA 2
BEE  RERCEERIVECEREIR RS Rt - BlEEAVEGE NS BNV - R
BEZENAS B R - NMERRNRVERETHLE: - B EAEIEE R SRR RS - (e
BETERE N8 ] Ry ErAS R S BT 75 i B B B S A R B S RS S B . ( Wenger, 1999 )-

R RO s ZENAHR . BBt B H B HAE e & Bl —ER0 vt B B B R RITFIHA
¥ - HRATEESR - BE TR RRSE R PR AR RV SLE B AR - B REJINEHE AT S B > R Bt
WEMEE) (Wenger,2010) « (Rt » BEFTHERE S ZEMAIRIZRAIRE JOTHASE it B M2 0RAE
HE 2 EFE (Wenger, 1999) « 1F BB BIREZERT /AT FOSBEIME BRI TIE 5]
ABCEHS AR (e RS A - B EE S B RS LA T L E R E A A
11 12 S B B FIAC B 2 40 40 = BB 5| B 2 B AL (Wenger-Trayner & Wenger-Trayner,
2015) «

22~ S I 181 5 ok 25 45 sy L Bl T T BE R T

H SDT HYBEEHRET AR S HERS R R (LR S 30T - AT DAE B LS R A RIEh s T
af e > ETHEER R RS EER - AR SRR T > AR et g S LR T - B
R EAETE - B ERCER g B - TRt g BRI IR E Az - DIt &g
o5 BEHIERSFIR L EAVIBSE&GE (Grant, 2007) f T/E&5Y (VanLoonetal.,2018) > H.
AR PTREERY )N (Thompson & Gregory, 2012 ) « 2SI E 22 (B AF4E - EH R
SEfEE SR FRG A ZR I Al ) (Lonngvist etal., 2009) - FE | > AIREEREEETRFS #0040
EAFRK > (B EE SR EEAIE A - RIS nl e R e B S SR R R A AU

(Haivas etal., 2013 ) - FEREHEIEEROS TR - AR REERR FEHEEsUH EE=E A
BE - mEkRaEsa RS > FEREE e ER > waEe B SHVATSE (Wang
& Klassen, 2023 ) - (It > [EIRFjm e G+ & EE R A EE - Al REES (e ABIBEE
PEETAR -

EJr SCT ZBIRLEE - WriEB e 2 S E B LR - BLEABETSE - W&
FFRERS BB VT SRR (5 » BTN RO Si (B ARES - SRR A (R R RORE AR 28
b EREFZE PR A SRR & UL EEE (Lave & Wenger, 1991) » R ERE ] {F T
Rl > A EETGBE A ET R TFS RIS AEK - tRE B Bh R A P A EE H AR
SR — 8 - THBNE _BERAVRSAENN S - EE L o] AR B M INE A ey T
F > MR B HER S 2R R VLR (Bathmaker & Avis, 2005) ©
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WFREE SRR » B 8Os (BIZETAERE A BREIHAMELL » = E =R
w (RIBETAERTHE R0 ) BEBHIEES - 54 ATRER T30 (Watt & Richardson, 2013) -
BBl s tiiEs) - s E HEIZ L E IV ER » RS TAEAVEGN, - WIESLEIF
BEF o AR MR AT IERRZE - HIREEITRER - WL - R EEINE
AERS  CCER [C i R R R - Wi " B3R5 —2F (Every lesson shapes
alife) | AYC15% (Wang et al., 2024 ) -

FEEIIREEE T RERT#E (Teach for America) | #E#)) - HHVEHFREBRBENTE - §
B AR E AR MR AT S5 EAIE S ZE: (Anderson et al., 2022) - EEAELEE) T HEETH

(' Teach for Taiwan ) ; » EJJMEHEEETE THE » FHBEEE R RMEER SAHEEF » Rt

THEAMEEAVBEERE (BRI - S > 2024) - MHRHSEATSAHSRECTHEE) T —ER08 -
A BT RO AVBILUES) - BRI S B TR -

=~ FAEREE R R SRR S HET

PENE N BCE B EEEO LFE G B SRR S BETE % VIR - X E
"HLIETE ) HHEESRES - AT LUA RS HEERRE AT Ry T T SEAE VIV EET (Baur et al., 2014;
Klassen et al., 2023 ) QIS ZEM{E A BIAHERBL &GS - HA nlgemoRBIEE RS A EHY L
RN - BB EIRY[EEILE (Miller & Youngs, 2021) » 55— 77T » ISR ZEM{E A BiHEES.
G - MM HEFERURR AT (Klassen et al.,, 2023) -

B TEGRS IR E R G R BETT TR AR - B 5 E 0 B R = 2R ETEH BOERT
SeHVAREE M - A= BHREEEN LI F RS EAYER A - B FERE Py st e A TRy
VEFEER =2 (Smith & Husband, 2024 ) < Brown 83 Miller (2019) 7R¥gH » EIEMAY
S BB AR SR E A R AT - SRS B B - T AR S [ ARG S HYE
HTRE SR A SO - RIS ZHETH RS A A -

=~ EIMERSHE RS HETAYE R

AR A a4 2 F 50 N R AR AT HIIE ~ e BRI SRI DA R 5B B R AR U AT A A R
RE > HEE) " BETRATS80E) (Teacher Financial Incentive ) | 5185 @ $eflfs 5 #BITIEUL
Bl A BETE ~ 85I RIEEITENIREE » BAEBIMEE 2 4F - 55 3 fEAIEE 4 a5 oRns -
2T 9,000 HITTHY A B AR IREES - (55 - 5585 22F5HY STEM ZATiERF A fE1S 3,000
FEEFHUREAL > Fl 3 45 (Blackmore et al., 2024 ) < Iz AR IERETTHIEHE - $26E T B
F AR AR DU S RIS (AT TN TR A M BB i e fE 8%
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E RN E R EREEN S » 3% 071 A RGET BN E R AR E B st AT - UEhasEn
ENHE TFEEECEEZNE (Blackmore et al., 2024) °

EANRZE ~ A\ERIMATIZR R - EREBIERIRERE » U YE Rt ek
- BInE R ERERNES (W45 0RE - REREVFERE ) e B8AHIH
{EEFH (Blackmore et al., 2024) « LA} » AT & PLBETHISMIAEBIEAVMHR (Ingersoll,
2003 ) - (LEASHEETBETEER S EETAI N o BEESEHESETINA E I ARGS BETR 2
FIRTRE > (EdESEE —(EEENERIRE - MENHFEENER > DUBCEN A TS
JTRES S ZEAA AR S EEN T -

PO ~ 54 L3 HE A B EA AR R ¥ R84S

REE MG BRI > 1 RS A & B (AR ZR 2 — (De Witte et al., 2023 ) °
e e T B AR S SRR T AR BRI APRRE (5 BAE BAFHVRIER
7 B RRHMBETEE) - BRGNS > BET RS e EGIE (F140 > 72 HFEA
s~ PESRETREEY - PR ) o MEBHEMREAIEERAPR - WHABNEEEEE (Louiset
al., 1996 ) - Ry Al BT B AT H AR Z LB AR AR - PIAERAEI A FIPE S AT
J13%#% (Hord, 2003 ) » 411t - REFRSIFEIFIEIRAVE ISR - SR EAENERDE AR -
AR TR mE R HHEGRE  EIMSE - Te MR ARV E A -
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HASH BT A RIS - (RN - EEINISEES 3 T BRI S - EEHEER
FIERETAEU G LAVES S <2 25 B Ay ti (Lewis & Holloway, 2019 ) » FEHI4EZ0E L
TEEHR T ERAVER ST » S5 T Re R R A N — (8l e mamR Y LYEERER » AR s & der
HITTEUSCE SRR Z - 8 T PR LRV BRI - SUEToR — (8 & = [l TEER - 0
BIZUETHE SR R - RIS TR R T 0505  BBE TIF BRI &R
Fr o BB IS EES (Blackmore et al., 2024 ) o RO G i A +LAF R - ZH L
EE RS SRR RIE EMER - th— B v S 20N LIERLEE - REE IR AT
HIE G » W5 52 AR EUR

Bl ~ S IO £5 25 5l e S 5 iy ke
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55 2 RCE T RS B AT E R B REIPE ) S T ¢ PISA-VET £t @) ket
Rl i > B BEERE B INFE S | A o IR = B RramE T - DARE
FRRAE AL S E 2R A SR B 22 5 R - WhR o LA S ss - fem#r &l
VEEATIE S OB E AT T R - R ERISLr4d OECD H 2025 F5RiGaIBCER S
)| SRR PSR A= RE 75 & ETEE (Programme for International Student Assessment—Vocational
Education and Training, PISA-VET ) » Afi#gH, PISA-VET {&48¥ 4 st g B al e 2
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RS BETAVIERE O A R 2R MR S (EE R T F RS Al T S S B A R A
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FLETE S Z (EREE RS 3N - TS B ETRr e - EBhEAEIRE 2 A0E0RT - slite
SCABHIERS » FET T 2 RS B E R SR - DS SRS b B A BT & R =
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Abstract

The difficulty in recruiting vocational technical education teachers has become a global
problem, with many countries facing a shortage of teachers, including Taiwan. The difficulty in
recruiting specialty teachers for vocational high schools poses a serious challenge that must be
addressed appropriately, as it will lead to a decline in teaching quality. The shortage of vocational
high school specialty teachers can be analyzed from the perspectives of Self-Determination Theory
(SDT) and Sociocultural Theory (SCT). Specific strategies include: promoting a vocational
technical education succession movement to awaken individuals' sense of mission and identity as
vocational high school specialty teachers; providing information on teacher career paths to match
individuals with high career aptitude with teaching positions; improving teacher salaries and
benefits to support stable living conditions; providing community support for new teachers to
integrate into school culture and collaborate with other teachers; and transforming school
accountability practices into community support to assist new vocational high school specialty
teachers in improving their teaching and professional practice. This article also briefly introduces
five articles on the focus topics. It is hoped that these sparks will ignite greater attention to the
issues of teacher education and recruitment in vocational and technical education.
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